Impact on Student Learning Assignment (ISLA)
Purpose:

This project gives you the opportunity to tie together many pieces of the assessment process for purposes of:

1) determine the effect of instruction on all your students’ learning (NCATE/PSC Standards 1, 3, 4)

2) guide decisions about future instruction and plans to improve upon every student’s performance (NCATE/PSC Standards 1, 3, 4)

3) communicate performance results to others (NCATE/PSC Standard 2).

Method:

Select a group of 10 – 20 students of any school-age, preferably those with whom you are teaching in your practicum. Be mindful of these expectations:

1.
With your collaborating teacher, discuss the unit you will teach (before you begin the unit!) and the plan for administering the assessments to determine what the students learned from your instruction. I, too, would like to know your plan in advance of teaching just in case there may be unforeseen problems.

2.
The assessment should generate numbers suitable for statistical analysis.  These data should be at least of the ordinal type but preferably interval or ratio.  

3.
Record as much information about each student for purposes of grouping students into various groups when analyzing data and interpreting findings that take into account the context of the setting and student diversity (see below).  

4.
Assessments should address at least two of the three learning domains, cognitive, affective and/or psychomotor. The unit may focus on a physical education concept/skill or health education content/skill. Most physical activity and health topics (except weight training) are appropriate but check with your instructor first.

5.
Plan instruction for at least two days and build in assessment time equivalent to one day. 

6.
Your unit of instruction is defined as that which can be accomplished in 2 or more days, complete with objectives, unit outline, content and assessments to determine what students learned from the learning experiences.

Caution:  where strength (or other known gender differences) is a significant factor determining the outcome of the assessment, combining the scores of girls and boys of ages 10 and older may distort the data for obvious reasons.  Use good judgment about selecting the students to evaluate.     

The assessment(s) you choose should be well aligned with the objectives and content of the unit and appropriate for the developmental level of the students.

Contextual Factors:

Context is comprised of the physical environment and the differences students bring to the setting because of their backgrounds, culture, experiences and abilities. Contextual factors are important for teachers to know because they often help explain student behaviors, motivations and achievements.  In assessing the impact of your lesson with students, you will need to interpret the results within the context of the setting and student diversity.  In your analysis, you need to investigate these contextual factors for one chosen class:

· General characteristics of the school: Describe geographic location, socio-economic profile and community descriptors and the implications for instruction.

· Physical features of classroom/gym: Describe availability of equipment/technology and other instructional resources and the implications for instruction.

· Characteristics of students in group/class: Prepare a profile that presents various student characteristics such as age, gender, ethnicity, exceptionalities (disability and giftedness), achievement/developmental level, culture, language, interests, prior learning, learning styles or skills levels. Some general school and student characteristics are available on-line as school report card data for your teaching site. How does your chosen group/class compare to report card depiction of the school as a whole? How will your lesson plans, your teaching, and your assessment respond to these diverse learner characteristics?

· Unit overview – Summarize the main concepts of the unit and the enduring understandings that you seek to help students learn. List your instructional objectives and/or guiding questions. Fill out the Unit Overview chart to summarize the decisions made with regard to aligning assessments with learning objectives and content.  

In the narrative, be sure to describe the implications of the contextual factors including student diversity to your instruction.

Assessment:

Selecting a physical education skill/concept or health education content/skill area to evaluate should be a decision made along with your collaborating teacher.  Give careful thought as to the validity of the assessment(s) as it relates to the nature of your unit, importance of the subject or skill(s) and the potential value of the assessment results to the students.  Assessing trivial concepts/skills or assessing too many details not only lessens student interest but detracts from the quality of your project.  

The assessments can be authentic, traditional, or a combination of the two.  If you choose authentic, you may create your own. You are required to implement a minimum of two assessments. These can be the same assessment administered “before,” “during,” or “following” instruction, two assessments administered following instruction, or a combination of the above so that the results yield two sets of data.   

Analyzing and Reporting Data: 

The types of analyses you choose to do will depend largely upon the form the data take; however, perform the analyses on three levels:  whole group, subgroups, and individuals.

· Whole group:  Compile the data as a whole group by using descriptive techniques (frequency, mean, median, mode, standard deviation) and report these data in chart or table form. In this data table, compare results of pre-assessment, formative assessments and summative assessments. Also, provide a graphic representation to show the results.  Develop a narrative to describe the results. The narrative should provide a meaningful interpretation/appropriate conclusions based on the data.  
· Subgroups: You should compile the data into groups for comparison (select two characteristics) from those identified under student characteristics (i.e., gender, race, special needs, abilities, sports participants, etc).  Describe both groups with regard to these contextual factors and impact on performance. 
· Individuals:  Select two students of the same gender and close to the same age who represent different levels of performance and examine/describe the results of their performance on the assessments. The narrative should compare and contrast the results, explain the differences, and propose remediation for the lower performing student. 


After analyzing and reporting the data, reflect on your performance as a teacher and link your performance to student learning results using the “Impact on Student Learning” Rubric as a guide for reflection. Evaluate your performance and identify future action for improved practice and professional growth.

· Reflect on any differences you noticed at the three levels of analysis (whole group, subgroup, and individual) and provide possible explanations for those differences and future actions with respect to those differences.

· Evaluate the strengths and weaknesses of the assessments used.

· Which objectives yielded the greatest versus the least learning gains, and what does this tell you about teaching, learning, and assessment?

· What instructional strategies did you use? Reflect on relationships between teaching strategies and performance on related objectives.

· Consider the individual items on your assessment and their effectiveness in measuring student learning. Upon which items were your students most successful? Least successful? Reflect on reasons for the levels of performance on those items, including student prerequisite knowledge, student motivation, instructional strategies, and item design.

· What patterns can you identify when comparing student diversity characteristics with student achievement as measured by your assessments?

· 
· Describe at least two professional learning goals that emerged from your insights and experiences with this assignment.

· Identify two specific steps you will immediately take to improve your performance in the critical areas(s) you identified. 
Organization of the Paper for Submission (refer to preceding sections for specific information):

Part 1 - Introduction

In this section, describe the school and community, instructional resources, student diversity characteristics for the class/group to be analyzed. Provide an outline of instructional unit that you planned and implemented.  
Part 2 - Assessments

This section should begin with the “Assessment Plan for Major Project.” In the narrative, provide a complete description of each assessment including, but not limited to:  purpose, instructions, scoring (provide copy of rubric if one was used), score sheet, equipment, administrator details, and connection (what makes it valid) with the instructional unit. A copy of the assessment, score sheet, and rubric if used should be included.  Prepare a table in which you provide a numbered list of instructional objectives down the vertical axis, and list the assessment types across the horizontal axis. Fill in the table to present alignment between objectives and assessment items. 
Part 3 - Analyzing and Reporting Data 

Three sections - whole class, subgroups and individuals as described above - comprise the data. Summarize the data (findings) for each assessment. Wherever statistical techniques, charts or other representations are used, describe the techniques adequately in the narrative. Provide the rationale for each statistical technique used, a description of the findings, meaningful interpretation and appropriate conclusions based on the data. 

Part 4 - Reflection on What You Learned

Based on the results you obtain and analyze, write a reflection on what you think the results say about what students learned as a result of the instructional unit. You should incorporate implications for the assessment(s) considering the interaction of the contextual factors and student performance. Discuss as well the implications of the results to instruction and what should be changed or given different or greater emphasis as if the unit were to be taught again. It is important to be specific here about the implications to your teaching method(s), assignments/activities that students might complete to help minimize knowledge gaps or increase understanding, or any aspects of instructional delivery that could be adjusted.  Identify any changes you would make in planning, teaching or assessment as a result of your analysis of these data. 
V.
One-Page Summary for Parents and Students


Construct a creative report that summarizes the assessment(s) and results that would be suitable for parents and children to have as a record of the student’s achievement.  Base the information on the analysis of the scores collected on the whole group, and be sure to individualize the record by including the student’s score. Effective communication and creativity are essential. Keep it simple, meaningful, motivating and positive. 

NOTE:  Please refer to the rubric for a detailed description of the criteria developed for evaluating the quality of your work.  As you write each section, be sure to consult the rubric as a guide to the important features.  Also note that grammar, spelling and organization of the paper can have a significant impact on your grade.
Impact on Student Learning Assignment 
Instructional Unit Overview
This chart should be included in your major project to summarize the decisions made with regard to aligning assessments with learning objectives and content.  Develop the chart horizontally by keeping each entry under the columns aligned horizontally with the information in preceding columns. This can be done by using the table format given below.

	Number of Lessons in this Unit
	Learning goals for the unit
	Name of each assessment implemented
	Type of each assessment (process, product, product & process)
	When implemented:
Pre-teaching
During unit 
After unit
	What specific accommodations are necessary and impact instruction and assessment?

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Impact on Student Learning Analysis (ISLA) Rubric

Name __________________________
Date: ___________________________

Assessor: ___________________________

Health Education Unit __________________

Physical Education Unit ____________________________

	Components
	L-1
	L-2
	L-3
	L-4

	INTRODUCTION

	School and Community
	Provides limited, irrelevant, or
no description


	Provides general description


	Provides detailed description 
of school and community, 
geographic location & 
socio-economic profile


	Provides detailed description 
at L-3 and noted their 
implications for the unit


	Instructional Resources
	Provides limited,  irrelevant, 
or no description


	Provides general description

 
	Provides detailed description

of instructional resources 

including technology
	Provides detailed description 
at L-3 and noted their 
implications for the unit


	Student Diversity
	Provides limited or no 
comparison of student 
characteristics; or based
on observation or non-official
sources


	Provides some student 
characteristics (age,  gender, ethnicity)  based on official 
sources

 
	Provides analysis of  student                   characteristics  at L-2 as well 
as ELLs or exceptionalities or achievement/skill level

	Provides analysis of student                     characteristics at L-3  and 
provides implications for 
instruction



	Unit Overview/Outline
	No overview or is insufficient 
to determine scope and depth 
of unit


	General overview of unit 
provided


	Unit overview lists 
instructional objectives 
relative to National and 

Georgia standards and also

identifies the goals (big ideas) 
of the unit


	Unit overview at L-3 and 
provides convincing argument 
that lessons are 

developmentally appropriate, 
relevant and engaging for 
students

 

	ASSESSMENTS

	Description of Assessment

(NASPE 5.1)

	No or very minimal 

description of the purpose of assessments


	General or partial description 
of purpose of assessments


	Complete description of 
purpose of assessments; for
most assessments it is clear

who completes the 
assessment, when it is 

completed, how the

assessment will be scored and 

how data will be stored
	 Complete description of 

purpose of each assessments; 

for all assessments it is clear

who completes the 

assessment, when it is 

completed, how the

assessment will be scored and 

how data will be stored

	Variety of Assessments 
(NASPE 5.2)
	Assessments are limited to one
learning domain; all 

assessments are formative or summative
	Assessments address two 
domains of learning; all 

assessments are formative or

summative
	Assessments address at least 
two domains of learning; a 

combination of formative and

summative assessments are 

used
	Variety of assessments at the L3 
with a combination of 

assessments likely to provide 

detailed evidence of student

learning

	Alignment

(NASPE 5.1)
	Assessments do not match 

instructional goals and

standards
	Assessments partially match
instructional goals and 

standards; alignment with

objectives and teaching 

strategies is unclear
	Alignment with goals, 

objectives, and standards is 

adequate 


	High congruence between 

goals, objectives, teaching 

strategies and assessment 

items demonstrated by 

charting alignment; 



	Validity and Fairness 

(NASPE 5.1)

	Assessments not provided or
are underdeveloped 

	Assessment appropriateness (validity) and scoring are  questionable 
	Scoring standards 
control for bias; some items 
could be revised to
increase validity

	Assessments are differentiated
to meet differing learner                    needs


	Meaningfulness (NASPE 5.2)
	Assessments not provided or 
are underdeveloped
	Assessments are unlikely to
generate data that will inform

instruction, provide feedback,

communicate progress or

determine grades
	Some of the assessments are 
likely generate data that will

inform instruction, provide 

feedback, communicate

progress and determine 

grades
	Assessments likely to generate

data that will inform instruction,

provide feedback, communicate

progress and determine grades

	ANALYSIS AND REPORTING OF DATA

	Rational for Data Analysis

	Description of rational for data analysis choices is incomplete 
or not provided


	Limited rational for the 

selection of descriptive 
techniques yielding accurate 
results for compiled data from 
one group/class


	Clear rational for the selection 

of descriptive techniques 
yielding accurate results for 
compiled data from one 
group/class

                 
	Clear, extensive rational and 

evidence  for descriptive 
techniques yielding accurate 
results for compiled data from 
one class



	Graphics and Statistics 

	No or limited use of  statistics 
and graphics to present data


	Graphics and statistics 
adequately represent class 
data


	Graphics and statistics 
accurately and clearly 
represent data 
	Graphs and statistics at L3, with statistical measures  applied as 
compelling evidence for impact

 

	Narrative and Findings:
Whole group 

	Class data incomplete or not
provided; Description of 

findings and interpretations 

are inaccurate, and 

conclusions are missing or unsupported


	Limited presentation of 
assessment results at whole 
group level; Description of 

findings and interpretations 

are limited, incomplete, or 

not fully supported by data
                            

	Compare results of 
formative and summative assessments for a range of instructional objectives; 
description of findings and interpretations are technically accurate, complete and 
appropriate         

 
	Compare results of formative 
and summative assessments
for a wide variety of  
instructional objectives; interpretations are accurate 
and complete and are 

based on reliable data; 
appropriate conclusions are determined based on reliable 

data



	Narrative and Findings:
Two Subgroups
	Description of findings and

 interpretations for one or 
both are inaccurate, and 
conclusions are missing or unsupported


	Description of findings and

 interpretations are limited, incomplete, or not fully 
supported by data
                            
	Description of findings and 

interpretations are technically accurate, complete and 
appropriate         


	Interpretations accurate and 
complete; are based on reliable
data; and appropriate 
conclusions are determined 

based on reliable data



	Narrative and Findings:
Two Individuals
	Limited or no clear evidence
for one or both individuals


	Limited clear evidence for 
each individual

                    
	Accurate and clear evidence 
for each individual


	Accurate, clear, and sufficient 
evidence for each individual



	Interpretation (NASPE 5.3)
	Interpretation of  assessment
data is limited relative to 
higher ratings


	Findings interpreted for  one
level of analysis (whole class, 2 subgroups, 2 individuals) and completes one of the following:

--compares and contrasts 
results of each,
--explains the differences with 
valid points,
--proposes remediation for 

underachieving students


	Findings interpreted for two 
levels of analysis  (whole class, 2 subgroups, 2 individuals) and completes two of the following:


--compares and contrasts 
results of each,
--explains the differences with
valid points,
--proposes remediation for 

underachieving students   


	Findings interpreted for all 
three levels of analysis (whole 
class, 2 subgroups and 2 
individuals) and


--compares and contrasts 
results of each,
--explains the differences with 
valid  points,
--proposes remediation for

underachieving students



	Reflection

	On Teacher’s  Performance

(Implications for 
Instruction)(NASPE 5.3)
	Limited, superficial or no 
information provided


	General analysis of instruction
that fails to explore 
substantive and plausible 
reasons


	Provides analysis of 
instruction and generally 
explores ways to revise
instruction  


	Provides detailed objective
analysis of instruction, aspects 
that were successful and 
unsuccessful, and ways to 
improve future instruction

	On Assessment Instruments
	Limited, superficial or no 
information provided   


	General comments about 
assessment methods that fail 
to explore possible ways to 
improve assessment relative 

instruction

 
	Clear and convincing  analysis
of assessment instruments, 
including suggestions for 
improving validity 


	Clear and convincing analysis 
of assessment instruments, 
including suggestions for 
improving validity and revision
of assessments



	On Impact on Student 
Learning (NASPE 5.3)
	Limited, superficial, or no 
information provided 


	General comments about
impact that fail to explore 
possible way to improve 

impact              

          
	Sufficient analysis of impact


              
	Detailed objective analysis

of impact, parts of instruction 
that were successful, and ways 
of improving impact in the 
future      



	Future Actions (NASPE 5.3)
	Learning goals or actions are 

inadequately communicated 
or are underdeveloped


	Goals and actions are 
adequately specified, but 
general principle on which
broad goal is based in unclear 


	Two professional learning 
goals are related to this 
analysis and immediate actions for improving performance are 
specified

 
	Clearly communicated goals 
and action steps evidence 
exemplary depth of reflection 
and critical analysis



	Feedback to Students and 
Parents (NASPE 5.1)
	Information is incomplete and 

communication is ineffective 
for target groups
	Suitable information for 
parents or students, some 
language vague or not 

appropriate for target groups
	Suitable information for 
parents and students, language is clear
	Meaningful information for 
parents and students, language
is clear, uses creative format 

	Organization,  Grammar and

Spelling


	Lacked clear structure; 
spelling/grammar errors 
consistently made, detracted 
from paper


	Some logic in order of 
presentation, 4-6 minor errors made


	Organization apparent but 
some parts not  clearly set 
apart and developed; 

fewer than 4  minor errors 
made


	All sections clearly 
distinguished and well 
developed; proper grammar 
and spelling throughout   




Reflecting on the Data:





Reflect on the possibilities for professional development:
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